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CHAPTER I 
THE PROBLEM 
Statement or the problem. The purpose of this thesis was 
to construct a test of articulation and voice principally for 
use in the middle grades, or grades four through eight. The 
test was to be so constructed, that it could be administered 
by either the classroom teacher or a speech therapist. 
Juatifieation. Wallenius constructed a picture type 
articulation test for use with children of Kindergarten age or y 
younger. Wells constructed a paragraph type test of First y 
Grade Vocabulary for use in the Primary Grades. Garland 
constructed a paragraph type test of Sixth Grade Vocabular·;y for 
21 
use in Junior and Senior High School. 
The test described in this thesis was constructed to cover 
the grades not covered specifically by the other tests. 
Wallenius, Wesley, Picture Type Artieutatlon Test, Unpub-
lished Master's Thesis, Boston University, 1950 
Wells, Esther M., Construction Of A Paragraph Type Artic-
ulation Test, Unpublished Master's Thesis, Boston Univ-
ersity, 1951. 
2( Garland, Russell N., A Study Of Voice And Articulation Of 
High School Students In Suburban Boston,Unpublished 
Master's Thesis, Boston University, 1951. 
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CHAPTER II 
SUMMARY OF RELATED RESEARCH 
Testing Speech 
There seems to be almost unanimous agreement among the 
various authorities in the field of speech, on the use of a 
paragraph type test with children of the Intermediate Grades. 
Ainsworth advise·s the use of . a sentence or paragraph type test 
- Y 
from •tabout the fourth grade up." Also Van Riper states~ 
"Both spontaneous production of the various speech aounds and 
the ability to repeat them after stimulation can be tested by 
having the student read material that has been organized to 
include all the speech sounds in all three positions within 
the word." y 
This opinion is also held by Gilbert c. Tolhurst with 
only slight variations. Tolhurst said: "Most speech Correc-
tionists will use a short selection of one, two or three 
paragraphs that have been constructed to include all of the · 
sounds of speech in as many positions as possible ... 2f 
Ainsworth, Stanley, Speech Corr ection Methods, Prentice-
Hall, Inc., New York, 1947, P• J3 ·~: and 34. 
Van Riper, C., Speech Correction Princ:ip·les and Methods, 
Prentice-Hall, Inc., New York, 1947, p. 144. 
Tolhurst, Gilbert c., "Testing Speech" Bulletin of the 
Association of Secondary School Principals, November 
1950, 34:75· 
&£ 
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Esther Wells in her thesis said, concerning the vocab-
ulary to be used in speech test paragraphs: "It would seem 
from the studies and research done, that it was necessary to 
have as low reading level as possible for a series of speech ]/ 
test paragraphs. 
It may be understood from this that an easy vocabulary 
was necessary to give the child being tested the necessary 
confidence needed for easy, natural-sounding speech in oral 
reading. 
Therefore, it was decided to keep the vocabulary of the 
paragraphs to be constructed, within the third grade reading 
ability. 
Reading Interests Ot Childre~ To Be Tested 
The subjects to be covered in the paragraphs were based y 
on findings by Friedman and Nemzek. They made a study of 
reading interests and found, 11 Boys from nine to thirteen are 
attracted to stories with dramatic and adventurous elements. 
Girls prefer to read about pleasant home and school life." 
1. Wells, Esther, op. cit. 
2. Friedman, Kopple and Nemzek, Claude, "A Survey Of Reading 
Interest Studies," Education, September, 1936· 
3 
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CHAPTER III 
PROCEDURE 
Following the opinions of these authorities as to the 
beet type of teet to use, vocabulary level, and topics of 
special interest to children of the age range to be tested, 
it was decided to build a test of several paragraphs or 
stories covering the various speech · sounds. However·, before 
writing these, several Basic Readers were carefully looked 
through to discover stories of common subject matter that 
would suggest what subjects were more likely to be interesting 
to the children of the grades to be tested. 
Basic Readers published by Laidlaw Brothers, Si1ver, 
Burdette, and The Macmillan Company for grades four, five, and 
/ 
six were checked thoroughly. It was found that the subjects 
covered by the stories in these readers followed the findings ]/ 
of Friedman and Nemzek. 
Keeping these findings in mind, twelve paragraphs were 
written. These were divided into groups of six according to 
their interest appeal for boys and girls. They vary in length 
from 129 to 294 words. Each covers a complete incident or 
story. When they were completed, they were checked thoroughly 
to make sure that the required sounds appeared at least once 
in each position in each story. 
]/ Friedman and Nemzek, ~· ill• 
4 
Selection Of Sounds To Be Tested 
In building his test for Junior and Senior High Schoolll, 
Garland found that according to B. L. Wellman, c. Van Riper, 
and Johnson and others, there were nine consonant sounds which 
11 
show the most frequent occurrence of error. These nine 
sounds: (r), (1), (s), (z), (f), (d_J), (tf)~ (8), (tf), were 
used as a basic criterion by which the paragraphs of this teat 
were checked. 
Selection Of A Vocabulary . List 
The vocabulary in each story was ehecked against the y 
Gates L1•~ This was to make sure that no words used were 
above the third grade level. 
The Illustrations 
When the checking of sounds and vocabulary was completed, 
a copy of each story was given to Mrs. Alice Duguay who drew 
and colored the original illustrations for each story. 
y 
y 
Garland, Russell. N., op. cit. P• 6. 
Gates, Arthur I., Reading Vocabulary For The Primar1 
Grades., Columbia University Press, 1926. 
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When the i~~ustrationa were completed, each was placed 
on a piece of 9 X ~2 oak tag with the corresponding story on 
a piece of 9 X 12 oak tag fastened so as to face the picture. 
The stories haa all been typed on Standard Duplicator Master 
Units and run off on the duplicating machine .• 
The various sounds covered by each story were written by 
hand on the back of the sheet holding the picture. This was 
to help in locating the stories quickly, for interest appeal 
as well as for the necessary sounds to be tested. 
Then the teachers of grades four through eight in Nahant, 
Massachusetts, were asked to select ten children from their 
classes ttwho did not apeak as clearly or diatinc.tly as they 
might. tt This was the only direction given to the teachers on 
which they might base their selection. When these names were 
obtained, each child was seen individually in a reaaonab~ 
quiet room. 
The Testing Procedure 
Each child was asked first to look at the picture·. A 
conversation about the picture then took place. This was 
concerning a ttGeneral'* Paragraph, one in which all nine of 
the consonant sounds appear at least once in each position 
in a word. From the error or err~s discovered in this 
reading one or more •tspecif'iet~ paragraphs were given. These 
permit more careful testing of specific sounds. 
In every case the children expressed interest in the 
6 
picture. The opening conversation about it seemed to help 
the child gain self-confidence before starting the oral 
reading. 
There were 50 boys tested and 20 girls. Therefore, the 
boys' General Paragraph, "Fix It Over" was used 50 times, and 
the girls' General Paragraph "A Walk In The Woods'" was 
used 20 times. 
The "Specific" paragraphs were rotated so that each of 
-
the boys' specific paragraphs was used at least 20 times, and 
the girls' specific paragraphs were used at least 10 times 
eael:i. 
During the oral .reading of the stories, the voice errors 
were checked for Pitch and Rate, was the pitch too high or 
too low, was the rate too fast or too slow. The intensity 
of the voice was also checked, was it too loud or too soft. 
7 
C.HAPTER IV 
RESULTS 
~here were 70 children tested in all; ten from each of 
the two fourth and two fifth grades, and ten each from the 
sixth, seventh and eighth grades in Nahant Massachusetts. 
Table I shows the general results, how many children 
were tested from each grade and the types of errors found. It 
may be noted. that more than half of the children tested had 
\ 
b,oth voice and articulation difficulties. 
Table II shows the errors on each of the nine specific 
sounds. This table shows that the greatest number of errors 
occurred on the (R), (TH), and (S) sounds. 
Table III shows the voice errors, how many of each type 
in each grade. Here it is shown that errors of Intensity and 
Rate occurred more frequently than errors of Pitch. 
8 
Table 1. General Resul.ts of Administration of this test. 
Grade No. Tested Artie. Voice 
'1 2 
IV 20 6 3 11. 
v 20 4 2 14 
VI 1.0 2 2 6 
VII . 10 2 4 4 
VIII 1.0 0 3 7 
70 14 14 42 
10 
Table 2. Errors on Specific Sounds 
Grade R TH(h TH <e> s SH (f)· z L (!f) DZ 
IV 6 5 3 4 2 2 0 2 0 
v 7 3 3 4 2 1 0 2 1 
VI 2 2 3 3 3 4 2 2 2 
VII 2 4 2 1 1 0 3 0 0 
VIII 7 4 3 1 0 0 1 0 0 
Totals 
~ 18 14 13 8 7 6 6 3 
.. 
~1 
Tab~e 3· Errors of Voice 
Grade Intensity P1to.h Rate 
· Loud. Soft H1ih Low Fast Slow Uneven { 1} { 2~ {3l { l {5} Co~ . {j ) _ {Sl 
IV l. 5 3 3 2 
v 8 3 2 3 
VI 3 1 2 3 
VII 3 3 2 2 2 1 
VIII 5 ~ 5 1 
Totals 12 16 1 11 10 ~0 4 
._. 
CHAPTER V 
SUMMARY AND CONCLUSION:S 
Each of the 70 children tested were found to have some 
sort of difficulty in producing clear, easily understood 
speech. Therefore it is assumed that this test could be used 
to pick up such difficulties. 
Suggestions for Fur·ther Research 
This test has been used only 70 times, therefore no 
particular, objective standards could be set up. This would 
mean testing many more children than ·Were used in this study. 
Limitations 
This test is limited by the subjective nature of rating 
the responses. 
13 
APPENDIX 
PARAGRAPH 1 
BOYS ' GENERAL 
FIX IT OVER 
Russell seemed to be in trouble all the time. He never 
put his things away after using the~. Finally after an 
especially severe scolding, he decided to do something about it. 
That afternoon he went down into the cellar and took a very 
large box that was used to catch everything. He emptied this 
box by putting its contents into several smaller boxes. Then 
he screwed some braces into one side of the box. He tipped 
the box up on end and screwed more braces on the opposite side. 
Then he placed shelves on these. 
After this it was much easier to find things put away in 
the box. It was also a pleasure to Russell to put things in it. 
It was his own idea. So after he had finished the whole thing, 
. 
he moved it into his own room. His mother seldom had to scold 
him again. lt was very easy to keep his things in his new 
closet. 
165 
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SOUN.D WORDS IN ••FIX IT OVER.'t 
Sound Initial Medial Final 
seemed. Russell ( 2) this 
s severe dec,ided box (3) 
scoldi.ng braees its 
something contents 
cellar 
several 
smaller 
screwed 
side 
seldom 
Russell (2) everything 
R several 
every 
<e> things (2) everything 
thing 
<j> shelves finished 
L seolding 
finally 
especially' 
cellar 
• 
-smaller 
Sound 
z 
SOUN.D WORDS IN 11FIX IT OVER" 
Initial 
them 
this ( 2) 
then 
these 
Mediai 
other (2) 
using 
C;loset 
easier 
easy 
Final 
with (2) 
catch 
his (7) 
was (3) 
boxes 
braeee ( 2) 
shelves 
these 
things (3) 
1.6 
.e PARAGRAPH 2 
GIRLS' GENERAL 
A WALK IN THE WOODS 
Mary and Patty decided to walk in the woods to see if they. 
could recognize any of the plants and growths that they had 
been studying in school. They started out right after school. 
They had walked only a little way whan Patty found some lovely 
dark green and shiny leaves. 
17 
"Don't touch those leaves!" said Mary. "That is poison ivy." 
. -
"How can you be sure?" asked Parry. 
"Because they are pointed on the three edges and are so 
shiny," said Mary. '1That is wllat our teacher told us to look 
for. Don't you remember?'t 
"It'a good to feel spring in the air at last. And hear 
those birds. They seem to be as glad of the warm weather as 
we are." 
"Isn't this a good place to find mayflowers? They like 
damp, shady placea," said Mary. "It's too early to find any 
blossoms. but we could find the plants so we can come back 
later when they're in bloom." 
"Do you think we might find some wild strawberry plants 
here?" asked Patty. "They are so much sweeter than the kind 
you buy. They are smaller though. It takes at least three 
times as many berries to fill a box with eild strawberries as 
with the cultivated ones." 
"Oh, you make my mouth water! Let's go home now."' 
223 
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SOUND WORDS IN 11A WALK I N THE WOODS"' 
Initial Medial Final 
see decided plants 
8 started last growths 
school blossoms place 
spring least it's 
sweeter takes 
smaller let' a, 
us 
this 
remember Mary sweeter 
mayflowers water 
birds teacher 
R 
started for 
strawberry remember 
berries 
the weather with 
they (3) 
that ( 2) 
those 
they 1 i'e 
than 
e three (2) growths 
~ 
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SOUND WORDS IN"A WALK IN THE WOODS" 
(Continued) 
Sound Initial Medial Final 
lovely only school 
last early feel 
L 
later wild fill 
let's cultivated 
like smaller 
least 
looks 
little 
leaves 
<.f> shiny (2) 
z poison woods (2) 
leaves 
edges 
ones 
those 
as 
blossoms 
berries 
DZ birds 
PARAGRAPH 3 
BOYS' SPECIFIC 
THE FIRE WATBHER 
John Jenkins had been a government Fire Watcher for several 
years. In that time, the feelings between the sheep men and 
the cattle men had been rising. The cattle men nat~ally wanted 
to keep the sheep men off their range because the sheep cropped 
the grass too short for the cattle. Feelings on both sides had 
been rising steadily. Rangers and fire watchers had found ma~ 
signs of how vicious the feelings had grown. 
John noticed signs of a fire starting part way down the 
mountain one morning. He gave up all thoughts of breakfast and. 
rushed to saddle his horse and find the cause of the smoke. He 
had not gone very far down the trai1 when he noticed that some 
of the brush had been cut away from the trail. By using extra 
caution, John escaped a noose that had been rigged to catch him 
around the neck an.d pull him off his horse as he rode down the 
trail. He detoured around this and he had hardly gotten back on 
the trail when his horse jerked out from under him and threw him 
' 
to the ground. When he came to, he found that his horse waa 
caught in a bear-trap by his right front leg. John struggled to 
free the horse and then found that the ·rire had gained so much 
headway that he was trapped. Without further thought of his own 
safety., he rushed to beg the sheep-herders to fight the blaze. 
When the fire was safely out, both the sheep men and the 
20 
catt1e men realized that they would all be better off if they 
worked together instead of against each other. After that the 
pasture lands were evenly divided and there was peace over the 
range lands. 
294 
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SOUND WORDS IN ~THE FIRE WATCHER" 
Sound Initial Medial Fina~ 
rising (2) around 
range (3) . several 
R rushed (2) naturall.y 
rigged every 
rode 
right 
realized 
leg f'eelinga several 
L land. a naturally cattle (3) 
steadily all 
bardl.y saddle 
struggled trail 
safely pull 
PARAGRAPH 4 
BOYS' SPECIFIC 
A BASE BALL GAME 
Both the Pennville and Barstow teams had proved their 
worth. Each had won its place in the playoffs. Now it was 
the beginning of the eighth inning. The score stood: Barstow3 
and Pennville 2. The two pitchers had been unusually good. 
Now with the strain of the playoffs, they were both growing 
tired. They both began to show the strain. However, their· 
teammates were still sure they eould win. 
It was the Barstow pitcher who showed the strain first. 
He allowed a run to score in the eighth by walking the first 
batter, and then making the next two batters ground out 
before allowing the fourth batter to hit safely, scoring the 
runner from third base and tying the score. 
The Pennville pitcher proved strong enough to get 
through the ninth inning without allowing a score. However, 
their first batter in their half of the inning, popped out on 
a fly to the shortstop. The next batter walked and then their 
best hitter sent a fly to centerfield. This left it all up 
to the second baseman, who was not usually a very strong 
hitter. But today, because of the added excitement, he 
didn't wait to see whether the Barstow pitcher was too 
afraid to throw him anything he could hit. He hit the first 
ball pitched to him with every bit of strength he could 
23 
gather. The ball sailed out of the park, scoring the 
winning runs and winning the All-Suburban title for the 
plucky Pennville team. 
250 
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SOUND WORDS IN 11A BASEBALL GAME" 
Sound Initial Medial Final 
score Barstow(4) place 
safely first playoffs 
s scoring(2) shortstop teammates 
sent best base 
centerfield baseman this 
second excitement 
see 
sailed 
v 
•t the(lO) without with (3) 
-
their (3) gather 
they (3) whether 
then 
third anything both 
3 through worth 
throw eighth 
fourth 
ninth 
strength 
pitchers 
was (3) 
z batters 
-
because 
PARAGRAPH 5 
BOYS' SPECIFIC 
THOMAS JEFFERSON 
Thomas Jefferson went to school at Louisa Court House. 
Here with nine other boys, he studied the lessons he needed to 
go to college. It was understood here , that a new boy bad to 
prove himself by using his fists. 
One boy came to the school from a distant part of the 
county. He was determined to keep his hat on his head. 
Seven boys jumped him and rolled him in the mud, but they 
didn't knock his hat off! 
Finally, he heard soneone yell, 11Aw Heftyt Let the 
little bobcat upl" 
When he sat up his hat was still on his headt 
''You kept your hat on, Matt, in spite of all they could 
do!" 
"Yes, and now they are calling you 'Bobcat"• said Tom. 
From that time on, Tom and Matt were the best of 
friends. They studied together, and still kept up their 
friendship after they left school, for the rest of their 
lives. 
153 
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SOUND WORDS INn\I'HOMAS JEFFERSON" 
Sound Initial Medial Final 
school Jefferson Thomas 
seven lessons Courthouse 
s 
someone himself this 
spite fists fists 
studied understood 
distant 
Louisa lessons 
using was (6) 
his (6) 
z. 
boys 
friends 
lives 
PARAGRAPH 6" 
BOYS' SPECIFIC: 
THE HUN.'fiNG TRIP 
Phil and Larry were going on their first hunting trip. 
They chose a camp site as well hidden as possible. Here they 
built a small lean-to for a shelter and stored their supplies. 
When everything was settled, they· set out looking for game. 
They wanted to try out their new rifles. Almost at once they 
found tracks leading from a small stream. They followed these 
as well as they could for quite a while. 
Phil never found out what made him look up from the 
tracks just when he did. But there, a few yards away, standing 
like a statue, was a young buc.k. He had beautiful antlers. 
Both boys stared at him for several seconds until Larry sudden-
ly recovered, aimed his rifle and fired~ 
The buck seemed to jump, then he fell. The boys could 
hardly believe their good luck. They wasted no time in 
rigging a track to carry the buck on. They used three long 
poles and several shorter ones. Then after tying him on with 
vines, they proudly dragged their prize home. 
177 
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Sound 
L 
s 
z 
SOUND WORDS IN" THE HUNTING TRIP "' 
Initial. 
Larry (2) 
l.ooking 
long 
like 
site 
stored 
supplies 
settled 
set 
seemed 
·Medial. 
buil.t 
settled 
proudly 
believe 
poles 
rifles 
suddenly 
hardly 
first 
possible 
almost 
just 
wasted 
used 
Final. 
Phil. (2) 
well. (2) 
possillf.le 
several 
rifle 
fell 
small 
tracks (2) 
chose 
as (3) 
these 
was 
antl.ers 
boys 
seconds 
poles 
·ones 
prize 
29 
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SOUND WORDS IN ''THE HUNTING TRIP'* 
Sound Initial Medial Final 
~ their (4) with 
they < 9) 
these 
the (4) 
there 
then 
e three everything both 
PARAGRAPH 1 (}.J 
BOYS' SPECIFIC 
FLORENCE NIGHTINGALE 
Florence Nightingale was the first woman to become world 
famous for her care of the sick and wounded. Like all little 
girls, she liked to play with dolls. However, Florence did 
more than play with hers. She c.arefully nursed them through &11 
the different sicknesses. When an accident happened to a~ of 
the dolls, and an arm or leg was hurt, it was always Florence 
who set it in splints and nursed it back to health. 
Florence gave the same thoughtful care to all the animals 
that needed her help. Birds or horses, dogs or eats, she loved 
them all and they knew it. 
Florence was riding her pony one day when she noticed that 
the old shepherd was having a hard time finding his sheep. 
He had no dog. When Florence .asked him where his dog was, - the 
man said that he had had to put his dog in the old shed unti1 
night when he would have to shoot him. Some boys had been 
throwing stones at him and had hurt him so badly that he 
couldn't be used for tending sheep again. 
Florence rode to the shed right away and found that the 
dog's leg was only bruised. S.o, she bathed it and -when the 
shepherd came at night, she showed him how to do it so that 
very soon the dog was up and around again. 
When she was grown up, her country was at war and she felt 
- that the wounded soldiers should have good care. So after much 
31 
hard work she gathered a band of nurses together and they were 
finally granted permission to go to the battlefields to 
care for the wounded soldiers. 
200 
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SOUND WORDS IN "FLORENCE NIGHTINGALE tt 
Sound Initial Medial Final 
sick first Florence (6) 
s sicknesses nursed splints 
same sicknesses 
set accident 
spltnts horses 
said ( 2) noticed 
soon nurses 
soldiers asked 
so ( 2) 
S 
shepherd. permission 
CJ> sheep 
shed 
should 
the (14) bathed with 
(&'-) than gathered 
them (2) together 
that (4) 
they 
was (4) animals 
girls birds 
dolls (2) d·ogs 
z hers because 
always boys 
I. 
PARAGRAPH 8 
GIRLS' SPECIFIC 
THE SURPRISE PARTY 
ttwhen will Fay [~t here?" asked Verna. 
"She said it wouldn't take her long to drive over." 
The two girls were waiting to begin plans for a surprise 
party for one of their classmates who was moving away soon. 
"How many will come?" Polly wanted to know. 
"'We figured on fifteen in all," said Phyllis. · "I know 
that is an uneven number. But it won't matter with this kind 
of a party." 
"What have you decided on?'' asked Verna. 
"We thought we'd have everyone bring a small present and 
stay hidden from 7:30 until she gets here. Then we'll turn 
on the lights and say:'Hi, Helen,' and wait for her to say 
something." 
Three nights later the party went off just as planned. 
Helen was completely surprised so that she cried for a few 
minutes with pleasure and shyness. Then the party went on 
very gaily. 
133 
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SOUND WORDS IN "THE SURPRISE PARTY" 
Sound Initial. Medial Final 
Polly will (2) 
long 
Phyllis all 
L light a 
Helen small 
later 
compl.etel.y until. 
gaily we'll 
surprise 
R everyone 
very 
PARAGRAPH 9 
GIRLS' SPECIFIC 
THE MIX-UP GAME 
The Barker twins, Jean and Joan loved to play hide and 
seek. Their usual friends could easily tell them apart. 
However, even they had some difficulty when the two girls 
were not together. 
It was mainly for this reason that the twins loved to play 
hide ~nd seek. They got such joy out of a twin being caught 
' 
but called by the wrong name. Then the other could run out 
and yell, 11All in free!" 
Of course an argument would begin,_ but when Jean and 
Joan were !~ together, the others eoul.d tell by the direction 
from which they came, that each twin was right. Jean had not 
been eaught though her name had been called. 
During the one afternoon, though the group played about 
J 
twenty games, nobody called the twins by their right names. 
135 
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PARAGRAPH 10 
GIRLS' SPECIFIC. 
MAKING CAKE 
Sally and Carol were sisters. They were just old 
enough to enjoy housework. They liked to cook, they liked to 
wash, and they liked to duet. But they both liked cooking 
best. Their mother had helped them several times to make 
cakes or cookies. But one afternoon, when their mother was 
not at home, the girls decided to make a cake by themselves. 
They found the cookbook. Then they looked up the 
recipe for the cake they had made with their mother's help. 
They next gathered together all the things they would need .• 
At last they began. Sally who was older, beat the eggs and 
added the other liquids. Carol sifted the flour and other 
dry things into the bowl. Then Sally carefully mixed them 
together while Carol e.arefully greased the cake tin. Finally 
the cake wae ready for the oven. 
"Carol, we forgot to start the oven!" exclaimed Sally. 
" 
uWbat shall we do? •• 
Carol was two years younger but little things like that 
did not bother her. "Start the oven now," said Car.Q.l. "It 
will. heat now won't it?tt 
"But what about our cake?" asked Sally with a worried 
voice. 
38 
"Nothing much. can happen to the cake now,n said Carol. 
"When the oven is hot we'll put the cake in."' 
That is just what they did. The cake baked beautifully. 
They were able to get it out of the tin before their mother 
came home. She was very proud of her two cooks. She was 
also glad to be able to tell her friend.s about how well her 
daughters c.ould cook without her. 
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80UN.D WORDS. IN MAKING CAKE tt 
SoWld Initial Medial Final 
Sally (5} sisters voice 
sisters just cooks 
s several housework 
sifted dust 
start best 
said decided 
rec.ipe 
greased 
they (10) mother(' s) 
.. 
their (5) gathered 
~ 
themselves together 
1 then other ( 2) 
the (7) bother 
' 
that (2) without 
PARAGRAPH 11 
GIRLS' SPECIFIC 
MAKE YOUR OWN CLOTHES 
Peggy and Kate were the closest friends. They lived 
next. door to each other. They did everything together. 
One day Peggy &.aid to Kate: tti want a new dress but 
Mother says they cost too much." 
Kate said, ttaow much money have you of your own?tt 
"I have seven dollars, wey?". asked p·eggy. 
"Well," said Kate, 11 We could buy material and make a 
dress for that much.tt 
-
"Will you help me?" asked Peggy. 
"Of course, 11 said Kate. So the two girls went to the 
nearest store at once and bought the material. They also 
choE~e a pattern. Then they went to Kate 1 s house and carefully 
foll owed the directions given on the pattern. They worked 
steadily for the rest of the afternoon. Kate's mother looked 
in on them once in a while, but they worked by themselves. 
They kept this up for two more afternoons. Then 
finally the day came when the dress was finished. Peggy wore 
it home that afternoon. Her mother was very much surprised 
and pleased to see what good work Peggy could do. She then 
promised that Peggy could make other clothes if she wanted to. 
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SOUND WORDS IN ''MAKE YOUR OWN CLOTHES' 
Sound Initial Medial Final 
said" closest dress 
seven cost course 
so asked once 
s surprised also Kate's 
see house 
says this 
she directions 
finished 
the (3) other 
-
they ( 2) together 
them mother (4) 
themselves 
that 
then 
e everything 
--
PARAGRAPH 12 
GIRLS' SPECIFIC 
THE SHOWER 
Have you ever heard of a JShower?'' That. is a spec.1al 
name given to a !'arty for someone who doesn't know it's 
eom1ng. Sally and Alice thought it would be fun to give such 
a party for one of their friends. But first there should 
be surprise presents to add to the fun. 
The two girls went shopping for surprise presents. They 
started early to get ahead of the rush. They jumped and 
pushed each other all the way to the store. Then they walked 
slowly around and around it until they had finished their 
erran.ds. Then they walked home slowly while they c ont1nued 
planning what they would do and how they could best give the 
presents. 
Finally Alice suggested that they wedge the smaller ones 
in the bottom of a basket and pile the larger ones on top. 
This was what they finally did and the huge clothes 
basket looked beautiful with all its decorations. Everyone 
had a glorious time, expec1ally Allee and Sally who had done 
most of the work to get ready for the party. 
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SOUND WORDS IN THE SHOWER 
Sound Initial ' Medial Final 
someone f'irst Alice (3) 
Sally (2) best it's 
5 
such suggested glorious 
surprise basket presents ( 3) 
suggested 
smaller 
shower special rush 
shopping pushed 
should especially 
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